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Abstract: The objective of this study was to evaluate the writing tasks designed in Grade-12 English Textbook
and teachers’ perception about the design of the writing tasks, together with implementation of the tasks in
relation to process approach to teaching writing at Angacha Secondary and Preparatory School. In order to
achieve the objective of the study, qualitative research method was used. The researcher employed three data
collection tools namely: Task evaluation, unstructured interviews and Classroom observations. The findings
from the evaluation of the writing tasks indicated that most of the writing tasks were designed in relation to the
precepts of process approach of teaching writing. However, a few of them lack clarity of instructions, and they
were not designed in line with the interest of the students. Moreover, the result of the teachers’ response from
the analysis of the interviews showed similar result to the outcome of the task evaluation. Most of the
respondents agreed that nearly all of the writing tasks of grade 12 text books were built up in the way they
promote communicative writing; i.e., they were designed in harmony with the process approach of teaching
writing. Nevertheless, very few of them lack clarity and didn’t fit the quality of process approach of teaching
writing. Although most of the writing tasks were designed in relation to the precepts of process approach of
teaching writing, as to the classroom observation result, they were not being implemented in line with process
approach of teaching writing. Finally, on the basis of the findings, recommendations were forwarded to the
concerning body to take the identified short comings in to consideration.
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I. INTRODUCTION
Background of the study

It is evident that language plays a key role in any aspects of human communication. People
communicate with each other by means of language. They share ideas using oral, written or sign language.
Without language, the world would not have been for human beings what it is now. In short, language has its
own significant contribution in advancing our world to its present stage.

Writing, in particular, is one of the popular ways of human communication all over the world.
According to Trimmer (1995), Writing is a complex process that requires writers to explore thoughts and ideas,
and make them visible and concrete. However, writing is also opportunity. It allows writers to express
something about themselves, to explore and explain ideas, and to assess the claims of other people.

In the history of language teaching, there have been numerous approaches to the writing instruction.
Traditionally, writing was viewed mainly as a tool for the practice and reinforcement of certain grammatical or
lexical patterns; a rather one-dimensional activity in which accuracy was all important and content and self-
expression were of little importance. However, with an increase in attention to students’ practical needs born out
of functional-notional approaches, the significance of writing certain text types as a skill was highlighted
(Holmes, 2006). Among various approaches existing in the realm of writing instruction and learning, the
product-based versus the process-oriented approaches are the dominant ones. In addition, genre approach to
teaching writing also has a considerable role in the arena of writing instruction.

In short, product based approach sees writing tasks mainly in line with knowledge about the structure
of language, and writing development as mainly the result of the imitation of input, in the form of texts provided
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by the teacher. Therefore, product approach requires skills, such as planning a text, however, gives relatively
smaller role to the knowledge and skills that learners bring to the writing activities.

Genre-based approach considers writing as a social and cultural practice. The purpose of this writing
involves the context where the writing occurs, and the conventions of the target discourse community. In this
sense, relevant genre knowledge needs to be taught explicitly in the language classroom. As to Hyland (2003),
in this approach purposeful communicative activities are employed by members of a particular community.
Since it focuses on target discourse community, it is not widely used in the foreign language teaching.

But in the late 1980s an approach to writing which emphasized the process rather than the product
began to be introduced in to ESL classrooms. Hedge, (1988) & Rimes (1991), pointed out that there are
“parallels between a process writing pedagogy and communicative, task-based curriculum development”’.
Writing tasks in process approach are seen as predominantly to do with linguistic skills, such as planning and
drafting, and there is much less emphasis on linguistic knowledge about grammar and text structure. There are
different views on the stages that writers go through in producing a piece of writing, but a typical model
identifies four stages: prewriting; composing/ drafting; revising and editing (Tribble, 1996).

Accordingly, this study evaluated whether the writing tasks of the textbook are designed in relation to
process approach of writing, and the teachers’ perception about the design of the writing tasks. In addition, the
study tried to check whether the process approach of writing was being implemented in the classroom.

Il. STATEMENT OF THE PROBLEM

Explicit instruction on the writing process improves students’ writing proficiency. For many years,
different theories have offered directions on how to teach writing. As to Swales (1986), and Breen (1987), there
has to be a base for both the teachers and the students to develop their English language writing ability; that base
is a clear instruction of writing.

When concentrating on the product, we are only interested in the aim of task and in the end product.
Those who advocate the process approach to writing, however, pay attention to the various stages that any piece
of writing goes through. Therefore, process writing focuses on communicative exercises which are based on the
language of argumentation, comparison and contrast, etc than on solving particular grammatical problems.

English language instruction has many important components; among these the essential constituent to
EFL classroom are the textbook and some other instructional materials. In Ethiopian context, however, English
language teaching is currently based heavily upon textbooks. Most teachers and students perceive the textbook
as a vital instructional material for their teaching-learning purposes. Therefore, in most cases students learn what
is delivered in the textbooks and the way the textbooks present lessons is one of the factors for successful
learning. Thus, evaluation of the textbook was very important to know the level of its quality in relation to
precepts of textbook evaluation. To make the evaluation precise and manageable, the researcher of this study
focused particularly on evaluation of the writing tasks of the textbook.

The reason to focus on grade 12 writing tasks was that since this grade is considered to be a bridge
between preparatory level and the higher education, students at this level are expected to have a good deal of
knowledge in writing skills, because they have a lot to do in universities through writing. However, when
practically seen, they were unable to reach the expected proficiency through writing that their level demands. In
other words, the students at the researcher’s school, lack confidence in their ability to use writing as a means of
communication. The finding of this study is believed to give practical recommendations to teachers on how to
support the students in improving their communication through writing.

In order to investigate the problem, this study was intended to answer the following research questions:

1. How the process approach is designed in the New Grade-12 English Textbook to teach the Writing skills?

2. What was the teachers’ perception about the design of the writing tasks of the textbook in relation to
process approach to writing?

3. How process approach is being employed in teaching writing skills?

Objectives of the Study

The general objective of this study was to evaluate the writing tasks designed in Grade-12 ETB and
teachers’ perception about the design of the writing tasks, together with implementation of the tasks in the
classroom in relation to process approach to teaching writing at Angacha Secondary and Preparatory School.

Nature of writing

Nordiques (2009), indicated that students’ writing in a second language faces social and cognitive
challenges related to second language acquisition. Learners may continue to exhibit errors in their writing for
the following social reasons: negative attitudes toward the target language, continued lack of progress in the L2,
a wide social and psychological distance between them and the target culture, and a lack of integrative and
instrumental motivation for learning. Most research in SL (Second language) writing focuses on the teaching of
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writing rather than on the SL learners’ experiences in the process of writing. Zamel (1983), for example,
presumes that good writing strategies obtained from good writers should be taught to less proficient or
inexperienced writers to help them understand and focus less on the requirements of the assignment. However,
the use of various strategies in writing is affected by many variables such as gender, attitudes, motivation,
cognitive style, self-confidence and the teacher’s behavior.

Why do we teach/ Learn writing skills?

Research studies indicated that writing has overriding importance for various interactions of human
beings. For example, Gloria (2008) stated that she has a preconception attitude towards writing. However, in
later times she feels that writing is incredibly vital to the society. If truth be told, there was a time where our
ancestors were neither allowed to read nor able to write. So, she feels that she has to write because it is part of
her rights and no one can take that from her. However, the reason why she was objectionable against writing
was that she did not like it when teachers gave her difficult topics to students to write about. She thinks, if you
are given a title to write on or given assignment it needs to be something that you would like to write about and
she suggests that topics for writing should not be against the students’ interest. Eventually, Gloria (2008)
strongly beliefs that we need to teach/learn writing skills to meet the needs and interests of learners.

General components of writing tasks

According to Nunan (2004), the basic components of tasks are generally divided in to goals, inputand
procedures which are supported by roles and settings. The specific features of each of these main components
are to be inspected in the design and analysis of writing tasks as well. To start with, we need to regard the goal
and rationale of the task. As suggested by Nunan (2004), goals may relate to a range of general outcomes
(communicative, affective or cognitive) or may directly describe teacher’s or learner’s behavior. Among the
required qualities of goals, he underlines their clarity to the teacher and learner, task appropriateness to the
proficiency level of learners and the extent to which the task encourages learners to apply classroom learning to
the real world. As Robinson (2001),also pinpoint, writing tasks need to give all learners opportunity to perform
to their utmost abilities.

Specific components of writing performance

When there is more than a product approach to the writing instruction and learning, and students are
assigned to perform a task with the presence of their teacher and peers, this process can be evaluated by means
of the guidelines provided by the process writing theorists and practitioners. As Burton (2005), described that
writing is a process which involves at least four distinct steps: prewriting, first drafting, revising/editing and
Writing the final draft.

Research Design and Methodology

The descriptive research method was used for this research. This is because evaluation of writing tasks
and teachers’ perception about the design of the writing tasks, and their implementation need qualitative data
rather than the quantitative one. The data were collected using different checklists (checklist for task evaluation,
and checklist for classroom observation) and interview questions were also interpreted and the findings were
summarized though narrative means. Thus, in order to achieve the intended objectives, the researcher used
qualitative research method.

Sampling Technique

Several qualitative researchers remark that there is no fixed way to determine the sample size of the
population in qualitative study.According to Lodico (2006), in qualitative research Participants are selected
through nonrandom or purposeful sampling methods based on whether the individuals have information vital to
the questions being asked. Based on this principle, the sampling technique the researchers used to this study was
a purposive sampling technique of teachers who have taught grade 12.

Participants of the study

In Angacha secondary and preparatory school, there were twelve English language teachers in general.
10 Ten of them were male and only two of them were females. The researcher used 7 of them that mean 6 male
teachers, and 1 female teacher to the study. Of these, 4 of them were used for interview, and 3 of them were
used to be observed in the classroom while they were teaching writing. The reason to select only these was that:
1) these were the ones who have taught English in grade 12 for several years. 2) To avoid unnecessary repetition
of data, this much number was considered to be enough as a representative sampling. The researcher used the
teachers only and not the students because the researcher/HE thought that the students were less experienced to
give relevant information about process-based approach of learning writing skills.
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Instruments of data collection

The researchers used three data collection instruments; namely: writing task evaluation, interview and
classroom observations. They thought that the combination of these instruments would enable them triangulate
the reliability and validity of the data collected.

Tasks evaluation checklist

The English textbook of Grade 12 currently in-use was published in 2003 E.C. The textbook was
written by Barbara Webb, and edited by Ethiopian scholars Asefa Kassa, Ejeta Negeri, Getahun Gebremedhin
and Tesfaye Gebreyes . The textbook contains twelve units, and the current researcher evaluated the writing
tasks designed in the all of the 12 units for better understanding. The evaluation focused on the writing tasks,
designed in Grade 12 English textbook, in relation to the process approach to teaching writing. The analysis
was made based on the criteria of textbook analysis, designed by Cunnings Worth (1995), and Nunan (2004),
and adapted by the researcher in the way they could be used to evaluate writing as a process. The researchers
used the following major yardsticks: capacity to solve problems, learner-centeredness, authenticity, and
contextualization.

Interview

The researcher used the interview to obtain information about the nature of the writing tasks designed
in grade 12 ELTB, and how teachers were taking part in implementing the process of teaching writing. The
interview was conducted with 4 teachers who were selected from the total number of 7 English language
teachers.

Classroom Observation

Classroom observations help the researcher to cross check the data obtained through interview. Three
teachers were under scrutiny while they were teaching English language writing skills. Each teacher was
observed 3 times in their assigned classroom separately. The researchers used a checklist which was prepared
by themselves for the observation purpose, and one of them was assisted by co-observers to manage all
situations took places while instruction.

Data Collecting Procedures

The researchers used three steps to collect the data for this study. They began with evaluating the
writing tasks designed in the textbook based on the criteria of task evaluation. This was preferred to be the first
one in order to include significant questions in both interview and classroom observations. Then classroom
observations and interview were administered respectively. Data from Classroom observations were collected
using a checklist which was prepared by the researchers. Unstructured interview were used to collect the
necessary data from 4 selected English language teachers who were teaching English in grade 12. When the
interview was conducted, it was tape recorded, and written on the field-note for analysis.

I1l. DATA ANALYSIS

The researchers used descriptive/ qualitative method of data analysis. To analyze the data collected
through the task evaluation, the researchers read the writing tasks of grade 12 carefully. Then, the tasks were
evaluated based on the selected items of evaluation criteria. To analyze the interview, the researcher transcribed
the tape-recorded responses in to the field-note and analyzed them one by one.Lastly, classroom observations
were analyzed using the following steps: First, the researcherstranscribed theinformation observed in the
classroom. After transcribing the data properly, the next step was analyzing the points used to conduct the
observation one by one. Then, the data were analyzed though descriptive analysis.

IV. RESULTS AND DISCUSSION

The aim of this study was to evaluate the writing tasks designed in grade 12 currently in-use English
textbook and teachers’ perception about the design of the writing tasks, and implementation of the tasks
inrelation to the process approach to teaching writing.

The analysis of the writing tasks was followed by the discussions of the interview and classroom
observations results. The first part of the analysis emphasized on discussing the evaluation of the writing tasks,
designed in Grade 12 English textbook. The analysis was made based on the criteria of textbook analysis
designed by Cunnings Worth (1995), and Nunan (2004), and adapted by the researchers in the way they could
be suitable to evaluate writing as a process. Then, discussion of the teachers’ responses about the writing tasks
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of the textbook, and classroom observation about the implementations of writing activities were the other focus
areas of the analysis.

Analysis of the Writing Tasks of Grade 12 English Textbook
To analyze the writing tasks, the researchers sorted out the objectives and the writing tasks designed in grade 12
English textbook as indicated in table 1.

units Objectives Writing tasks
1 -No objective was set. Write a short paragraph about each of your five memory
-Writing a formal letter
2 -Write a  definition  of | -Write an essay on the subject of ICT in education.
communication. -Write a short report about the information in the
-Write an essay on the given | graph
topic.
3 -Write a report about your | -Think about your own study skills and fill in the survey.
own strengths and weakness | -Write an essay about going to university.
as student.
4 -No objective was set. - A film review: Ask students if they are familiar to different
films.
-Write spontaneously, timed writing, and tips for improving
writing
5 -Write a paragraph about | -Write a paragraph about what makes a good leader.
what makes a good leader. -Write a report on aspects of United Nations.
6 -Write a leaflet on fair trade | -Write a leaflet about Ethiopian fair coffee trade

- Write a summary of notes on globalization
-Write a business letter to the managing director about fair

trade
7 -Write a profile of company | - Write a profile of a company or an occupation you would like
you would like to work in to work
- Put different parts of formal letter in order
8 No objective was set -Write an essay on the topic “ Do human beings behave more
to be proud of than ashamed of?
9 -Write a report -Write a report on a situation to be changed
-Write an essay in which you argue a point of view on the
given topic
10 Write the story of a new item | -Write a description about the Haiti earthquake
from one persons point of | -Write about worldwide deaths due to earthquake, incidents of
view terrorism, and road traffic fatalities
-Write a report about some | -Discuss what graffiti poster is and come up with definition
statistical data - Write a formal letter to your local authority
- Write a formal letter
11 -Write a summary of the talk | Write a dialogue between Kate and Win slate, and journalists
interview
-Write a dialogue -Write a review of a talk show
-Join the parts of formal letter to its function
-Write a summary of information about volcanoes
12 No objective was set -Write a formal letter of complaint to the institute

Achievability of the objectives of the writing tasks in relation to teaching writing as a process?

The objectives of the writing tasks were written in the beginning of each unit together with the
objectives of the other skills. However, some of the objectives of the writing tasks were very short and lack
clarity. For example, “write a report” unit 9, page 195, and “write a dialogue” unit 11, page 244. Apart from
these, the others were designed in the way they can be achieved as a process.

Statement of the objectives to each of the writing tasks
Obijectives have a leading role to any activity and performance. Without objectives whatever people do
has little or no importance. As it is indicated in table 1, from the twelve units of the textbook four of them had

DOI: 10.9790/0837-2403073047 www.iosrjournals.org 34 |Page



Evaluation of 12 Grade Students’ English Language Text Book on Process Based Writing approach ..

no objectives at all, for example, units 1, 4, 8 and 12. This indicates that less concern was given to match
between the writing tasks and statement of the objectives.

Correspondence between the stated objectives and the writing tasks of the textbook

As it is stated in section 4.2.2 above, some of the writing tasks had no stated objectives at all. On the
other hand, when carefully seen the correspondence between the stated objectives and the designed writing tasks
of the textbook, there is, of course, a direct correspondence between most of them, but some lack compatibility.
For example, in unit 2, page 47, the writing task designed says, “Write a short report about the information in
the graph”. However, the stated objectives said nothing about writing a report. In addition, in unit 6 pages141
and 144, two different writing tasks were designed; namely, “write a summary of notes on globalization” and
“write a business letter to the managing director about fair trade”. Nevertheless, the designed objectives said
nothing about these writing tasks. From this the researchers could understand that some of the designed writing
tasks were loosely corresponded to the stated objectives. Thus, it can be stated that the inability to correspond
each other doesn’t encourage the teacher to teach the writing skills in a process based approach.

Correspondence between the aims of the writing tasks and the aim of the language teaching program

The aim of language teaching program in communicative language teachingis promoting
communication. Some of the writing tasks designed in the textbook include: Writing a formal letter, writing
essays on different topics, writing reports about different issues, writing summary of notes, writing descriptions
about different issues, writing a review of a talk show, and the like. When these writing tasks are carefully seen,
they all have communicative nature. However, some of them were beyond the level of knowledge of most of the
students. For example, “A film review’’, “Write a report on aspects of United Nations”, “Write a description
about the Haiti earthquake”, and “Write about worldwide deaths due to earthquake, incidents of terrorism, and
road traffic fatalities” are far from the imagination of most of the students.

As the researcher examined the nature of the writing tasks and the objective of the language
curriculum, most of the aim of the writing tasks had a logical correspondence to theaim of the language teaching
program which is promoting communication.

The contents of the writing tasks in coping with the interest of the students

One of the basic concerns of evaluating writing tasks was to check whether their content matches to the
interests of students. Interest depends on the level of familiarity someone has to something. When the writing
tasks of the textbook are seen with kid gloves, most of them were not strange to the students. For example, the
tasks such as “Write an essay on the subject of ICT in education”, “Write a paragraph about what makes a good

ELINNT3

leader”, “Write an essay about going to university.”, “write a business letter to the managing director about fair
trade”, “Write a formal letter to your local authority”, “Write a summary of information”, and “Write a formal
letter of complaint to the institute” are familiar topics so that they appeal to the interest of the students.

On the other hand, the writing tasks such as “write a report on aspects of United Nations.”, “write a
leaflet about Ethiopian fair coffee trade”, “Write a description about the Haiti earthquake”, and “Write about
worldwide deaths due to earthquake incidents, of terrorism, and road traffic fatalities” were new topics to
students so that the students may lack interest to pass through different stages of process writing. However,
when generally seen, most of the writing tasks could go in harmony with the interest of the students, but some of

them lack this quality.

Arrangement of the contents of the writing tasks

In evaluating the holistic nature of the writing tasks, the present researchers found out that most of the
writing tasks were not arranged from simple to complex or from less challenging to more challenging. For
example, teaching writing should start from sentence level to paragraph level and then to essays. As table 1
above indicates, the writing tasks designed in grade 12 ETB begin with “Short paragraph wrting” on page 15,
and then promotes to “Formal Letter writing” on page 20. Similarly, when we promote to unit 2, we find “Essay
Writing” on page 40 of the textbook. This indicates that thearrangement of the contents of the writing taskswas
not in harmony with the principle of teaching from simple to complex, and may affect teaching writing as a
process.

Clarity of instruction in promoting writing as a process

The other focus area of evaluation of the writing tasks was clarity of instructions. As it was shown in
table 1, most of the instructions were clear to understand what they mean and what to do. However, some of
them lack clarity, and they were difficult to understand what they were asking the students to do. For example,
in unit 8 page 192, the given instruction says:- “write an essay with this title: “ Do human beings have more to
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be proud of than ashamed of?”. This instruction asks a question, and the question was “yes” or “no” question
which seeks only short answer, and gives no chance to the students to write an essay. Similarly, in unit 9, page
200, the given instruction says: “write a report on a situation that need to be changed”. The message of this
instruction was less clear to understand so that it was difficult to the students to write a report passing through
different stages of process writing.

Adequacy of the writing tasks to practice writing as a process

Compared to other skills, the writing tasks designed in the textbook were insufficient to practice
writing in advance. For example, in unit 1, there were three speaking tasks, three reading tasks, two listening
tasks and two writing tasks. In unit 2, there were four listening tasks, three speaking tasks, four reading tasks,
and only two writing tasks. In unit 4, there were three listening tasks, four reading tasks, two speaking tasks, and
two writing tasks. In unit 4, the number of speaking and writing tasks was equivalent. However, including this
unit, the number of other tasks in all units exceeds the number of writing tasks. From this, the researcher
deduced that equal weight was not given to writing tasks compared to other tasks, and this can also affect
practicing the writing tasks widely as a process.

Authenticity of the writing tasks to practice writing as a process

Authentic materials are taken directly from first language sources and are not changed in any
way before they are used in the classroom. When the writing tasks of grade 12 ETB are seen, most of them were
integrated to reading tasks. Most of the reading tasks were taken from magazine articles and newspapers. For
example, the reading passage in unit three pages 75 is taken from magazine article called “The Narrow path” by
“Francis Selormey”. likewise, in unit 4 pages 83 and 88 there were two extracts from magazines called “ No
longer at ease” and “ Devil on the cross”, and all these are followed by writing tasks. This indicates that most of
the writing tasks had authentic nature and considered to foster process writing.

Availability of Varieties of writing tasks which promote process writing

The researcher used the term "variety" to mean using different types of topics in dealing with writing
texts. Using variety of topics in thewriting texts helps to maintain students' interest and motivation. As a result,
variety leads to interest and motivation which in turn leads to success in learning and thus the whole process of
language learning is enhanced. In table 1 above, all of the writing tasks of the textbook were listed out.
Paragraph writing, essay writing, report writing, letter writing, and summary writing are the major focus areas
of the writing tasks. The tasks mentioned above were presented frequently, and they came along with different
topics in different units. Therefore, the writing tasks designed in the textbook were different to one other so that
the tasks had a quality of being varied; hence, they had a power of maintaining the students' interest so that they
were considered to have a quality of promoting process writing.

Availability of illustrations to the writing tasks

Some concepts may not be easily communicated and made comprehensive to the learner. In this case
illustrations are essential. Illustrations include pictures, diagrams or other pictorial devices which are aimed
atfacilitating learning by showing rather than telling and by providing additional information. In this
regard the writing tasks designed in the textbook were printed on colored papers and most of them were
accompanied by different illustrations. For example, in unit 1 page 21, different boxes were presented to write
each part of a formal letter within it; in unit 2, page 47, colorful graph was sketched to write a short report based
on it. In unit 10, page 227 a picture was introduced to write a descriptive essay based on it. This indicates that
there were adequate illustrations which can provide additional information about the topics to be written on, and
hence, they are supposed to promote writing as a process.

Convenience of the writing tasks to learn in pairs/groups

In promoting learner-centered approach of teaching, designing language tasks in the way they promote
collective learning is inevitable. In this regard, when the writing tasks designed in grade 12 ETB were seen,
most of them were about essay writing, report writing, and letter writing. When the nature of these writing tasks
were seen, they were convenient for pair/group learning because the group members can share different stages
of writing between them. For example, one of the group members can write the planning stage, and the other
group members can share the rest of the writing stages such as drafting, revising/ editing and final writing
between them. Therefore, most of the writing tasks were convenient to lean them in pairs/groups.

Convenience of the writing tasks to solve the students’ personal or social problems in the real situations
Problem solving is the one and the foremost important element of writing process. A teacher who trains
his students how to write a letter, for example, should make sure that they are able to write letters to different
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people or organizations. The students shouldn’t only be trained to pass their exams but also to solve their
personal or social problems through writing. In this regard, some of the writing tasks of grade 12 ETB were
convenient to solvingthe students’ personal or social problems. For instance, the writing tasks which focus on
essay writing, report writing, and letter writing are directly related to solvingthe students’ real life problems
through writing. However, there were some of the writing activities which were not coined with solving the
students’ problems of the real life situation. For example, the writing topics such as “write a leaflet about
Ethiopian fair coffee trade, Write about worldwide deaths due to earthquake, incidents of terrorism, and road
traffic fatalities, Write a review of a talk show”, and the like have less coinage with solving the students’ real
life problem though writing.

Clarity of examples and explanations of the writing tasks in relation to process writing

Clear examples and explanations give a safe ground for successful writing. They give direction or show
the way how to write something especially in process writing. When the writing tasks designed in grade 12 ETB
were seen, examples and explanations were given to most of them. For example, in unit 1 page 15, the writing
task asks the students to write memories of their childhood. To explain this, the following examples were
written: (for example, a time when you broke something important or expensive, how you used to spend
religious holidays, the family duties you had to). Similarly, in different units, examples and explanations were
given to different topics of the writing tasks. Accordingly, to the most of the writing tasks adequate examples
and explanations were clearly stated so that they are considered to lay safe ground for practicing writing as a
process.

ANALYSIS OF TEACHERS’ INTERVIEWS

The researchers used unstructured interview to the study in order to give freedom to the respondents to
express their ideas freely. The interview was conducted with 4 of the selected teachers to evaluate their
perceptions about the writing tasks designed in grade 12 ETB.

Teachers’ Responses on Appropriateness of the writing tasks to teach writing as process

Four selected teachers were interviewed to put their opinion forward about the appropriateness of the
writing tasks in relation to teaching writing as process. One of the respondents said that most of the writing tasks
of grade 12 ETB were designed in line with product approach to teaching writing. He said that he had a rationale
to say so. These were his actual words transcribed from a tape-recorder in to notebook:

Even though the writing tasks have communicative nature, they lack clarity in showing the stages of process
writing in which students should go through. As they have weakness in showing clear direction to learners, it is
difficult to me to say that the writing tasks are designed in line with process approach.

The rest of the three respondents, however, said that the writing tasks were designed in relation to
process approach to teaching writing. Their reason to say so was, in their experience of teaching English in
grade 12 using this textbook (the textbook to be evaluated), they didn’t face much problem in teaching writing
as a process. To this point, majority of the respondents claim that the writing tasks were designed in line with
process approach to teaching writing.

Teachers’ Responses on Authenticity of the writing tasks in relation to process approach to teaching
writing

All of the respondents said that although there were few writing tasks which have unauthentic nature,
most of them were authentic because most of them were taken from magazine articles and newspapers. They
said that most of the writing tasks were integrated to reading tasks, and the language used in the reading tasks
was taken directly from first language sources. As the writing tasks were designed based on the authentic
reading tasks, the writing tasks were also authentic in their nature, and hence, they were suitable to practice
them as a process.

Teachers’ Responses on their perception about their role in teaching writing tasks as a process

In teaching writing tasks as a process, teachers’ role is unquestionably significant because as its name
indicates process writing needs someone to show the direction of the process how it goes through different
stages and that “someone” is the teacher. Each of the respondents was asked how they perceive the teachers’
role in teaching writing tasks as a process. All of the respondents said that a teacher has a leading and
facilitating role in teaching writing as a process. They added, it is the teacher who shows the direction how to go
though different stages of writing and follows up the activity of the students when they practice the writing
process. They concluded that a teacher has irreplaceable role in teaching writing as a process.
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Teachers’ Responses on The quality of the writing tasks in encouraging communication through process
writing

Three respondents, who were of the opinion that the writing tasks were designed in relation to process
approach to teaching writing. They said that any writing task which is designed in line with process approach to
teaching writing can have communicative base by its nature so that the writing tasks are said to have good
quality of encouraging communication through process writing. However, the fourth respondent argued that the
writing tasks were designed in relation to product approach. He reasoned out that there was no clear explanation
given to the students about how to go through different stages of process writing.

Teachers’ Responses on Convenience of the writing tasks as a process for pair or group learning

One of the respondents forwarded that the writing tasks of grade 12 ETB were not convenient to
collective learning. He argued that the tasks were not designed in the way they encourage group learning.
However, he had no tangible reason to say so. On the other hand, three of the respondents believe that as the
writing tasks were designed in relation to process approach, they are convenient to practice them in pairs as well
as in groups. They added that the writing tasks which are designed in harmony with process approach to
teaching writing can be better practiced in groups than practicing them individually because the group members
can share different stages of writing tasks between them, they can discuss together and write the final work. To
this point, majority of the respondents agreed that the writing tasks of grade 12 ETB were designed in the way
they are convenient to practice in pairs or groups.

Teachers’ Responses on Difficulties they faced up while teaching the writing tasks as a process

All of the respondents said that none of them were out of challenges in teaching writing as a process.
All of them agreed that the fist and the foremost challenge they faced up was less interest of students to practice
writing as a process. They said that their students were in need of learning only the lessons which can prepare
them for national exams. As to them, the other challenges were large number of the student in the classroom,
shortage of time for practice, absence of authentic materials such as magazines and newspapers in the library of
the school, and the like are some of difficulties that are influencing teaching writing as a process.

Teachers’ Responses on Suitability of the Writing Tasks to Independent Learning

One of the qualities of a good task is its feasibility to independent learning. There are times in which
students learn by themselves without receiving any support from their teachers. In these times, materials
prepared for independent learning are very essential. From the total number of four respondents three of them
were with the opinion that the writing tasks were designed in the way they are not suitable to independent
learning. They claim that as the writing tasks were designed in line with process approach, they are practiced
based on the different stages of writing. As a result, they need teachers who show directions to the students how
to practice each stage of process writing. They added that most of the students’ textbooks which are practiced
under the supervision of teachers are not as such feasible to independent learning. One respondent, on the other
hand, said that the writing tasks are suitable to independent learning. He claimed that:

The one who practices the writing activities is not the teacher but the student. Therefore, if a student receives
any piece of help from anyone nearby, he/she can practice process writing without receiving a considerable
help from a teacher. He added that if the student convinced him/herself to practice independently, the writing
tasks are feasible for independent learning.

Regarding to this point, majority of the respondents said that the writing tasks designed to grade 12 are not
feasible for independent learning so that they are practiced under the follow up of the teachers.

Teachers’ Responses on their encouragement while the students practice writing as a process

The respondents were asked how they were encouraging their students as a teacher while the students
were practicing writing as a process. Only one of the respondents said that he had been making his students
practice writing as a process using each stage of writing. He explained that he encourages his students
sometimes giving some bonus marks to each of the stages of writing they perform. The rest of the three
respondents, however, said that they were not making their students practice writing as a process using each
stage of writing. The respondents added that most of the students consider the practice of writing as wastage of
time. This indicates that most of the teachers were not encouraging their students to practice writing as a
process.

Teachers’ Responses on Further points, designing the writing tasks as a process.
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The respondents were asked if they had further points which were not raised in the discussion and they
wanted to add about the design of the writing tasks as a process.

They said that most of the topics of the writing tasks were familiar to the students so that they had no
negative influence on students’ practice of writing. However, some of the topics of the writing tasks such as
“write a report on aspects of United Nations”, “write a leaflet about Ethiopian fair coffee trade”, and “Write a
description about the Haiti earthquake”, and the like were beyond the level of most of the students’ knowledge
so that they are believed to discourage them from freely practicing different stages of writing. For this reason,
they said, some of the topics of the writing tasks should be revised and replaced by familiar topics which are

supposed to rise up the students’ interest of practicing writing as a process

V. ANALYSIS OF CLASSROOM OBSERVATIONS
Introduction of the Classroom Observations
The major purpose of the observation was to check the extent to which the process approach was being
implemented. One of the researchers observed three English language teachers of grade 12 while teaching
writing. He observed them three times each. To each of the observations, the researcher used a checklist format
to mark each of the selected activities. To make the classroom observation objective reliable, the researcher was
also supported with co-observer, and there was no difference found in comparison with detail scrutiny.

Table 2: Table which shows the observation result in the checklist format

No Items T1 T2 T3

o1 02 03 o1 02 03 o1 02 o
1 The teacher uses a lesson plan v v v X X X N v v
2 The teacher makes his/ her objectives clear before the v v x x x v v v

lesson begins.
3 The teacher uses brain storming activities at the beginning

of each writing lesson.

y y x y v y J y v
4 The teacher gives adequate input (short not) in the form of
elicitations. v Y v Y x x v \ \
5 The teacher gives adequate examples to the students during
his / her input sessions to reinforce the students’ v v x v \ x v N v
background knowledge.
6 The teacher motivates students to learn writing through
writing v v x N x x ) N )
7 The teacher encourages students to generate their ideas for
their writing v v \ N x x v N v
8 The teacher gives time to write to revise, edit and final
draft of their writing. v x x x x x x N x
9 The teacher provides meaningful contexts for meaningful
writing. v X X X X X X N X
10 In conducting the writing lesson, the teacher encourages
the students mainly to emphasize on meaning. v v x x x x x \/ \/
11 The teacher encourages learning in pair or group
J J J 3 J J \ \ \
12 The teacher encourages students to focus on real world
activities (problem-solving activities) X x x x x x x x x
13 The teacher attempts to make his/ her writing activities,
process oriented. v x x x x x x ) x
The teacher gives feedback to the students” work X
14 X X X X X X X
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Classroom Observations in Teacher 1:Observation 1

The observed teacher entered in to the classroom and greeted the students. The teacher had a lesson
plan, and he started the lesson of the day after revising the previous lesson for about three minutes. The lesson
of the day was on the topic “write a leaflet about Ethiopian fair coffee trade” on page 132. He explained the
objectives of the lesson and used brain storming activities about the lesson and gave short note as an input for
what the students were going to write. He gave some examples about the topic and how to practice the writing
process on the given topic. He motivated the students saying “You can only develop writing through writing.”
The observed teacher gave relatively sufficient time to write, revise, edit and final draft writing. However, the
period was not enough to practice different stages of writing. He provided the students with meaningful contexts
to make the lesson clear, and encouraged them to focus on meaning rather than on form. The activities were
given to a group of 4 students each. The given activities, however, were not problem-solving activities of the
real life of the students’ because the given topic was beyond the imagination of most of the students who were
doing the activities. Finally, the teacher attempted to make his writing activity ‘process oriented’; however, as
the topic was new to most of the students, they were not fully interested in going through each stage of process
writing. Moreover, he was not able to check and give feedback to the final written work of the students because
of the large size of the classroom and shortage of time. Therefore, the observed teacher in this class was not able
to use process approach of teaching writing.

Classroom Observation 2

The classroom observation was held on Tuesday 11/03/2016 in the third period morning shift.This is
the second observation of teacher 1 in grade 12, section C. The room was clean but not proportioned to the
number of the students of the section. The total numbers of the students in the classroom were 73. From these,
42 of them were male students, and the rest of the 31 were females.

As some of the windows were broken, heavy wind was blowing directly in to the classroom and
disturbing the students when they were trying to open their exercise books. In addition, electric lights were not
totally working. The teacher was so punctual that he arrived at the classroom just on time. The researcher
entered the classroom with the observed teacher and sat down at the back side of the classroom. As soon as the
teacher entered the classroom, he cleaned the blackboard, and ordered the students to take out their exercise
books.

The students were sitting being four in one desk, and the desks were arranged in four rows, and there
were 5 desks in each row.

Report of Class Room Observation of teacher 1: observation 2

The observed teacher preceded greetings to the students as he entered in to the classroom. The teacher
had a lesson plan, and he revised the previous lesson for about four minutes before he started the lesson of the
day. The lesson of the day was on the topic “write a summary of notes on globalization” on page 141. He
explained the objectives of the lesson and used brain storming activities to activate the students’ background
knowledge. He gave short note and example as an input for what the students were about to write. He motivated
the students to make them get involved in to the writing activities, and told them that practicing writing is the
only way that they can develop their writing proficiency. The observed teacher didn’t give sufficient time to
draft, revise, edit and final writing. The period was completed before the students finished their practice of
writing. He didn’t provide the students with meaningful contexts to make the lesson clear; however, he
encouraged them to focus on meaning. The activities were given to a group of 3 students each. The given
activities, however, were not problem-solving activities of the real world becausewriting a summary of notes on
globalization is not what the students do in their real life situations. Finally, the teacher didn’t attempt to make
the writing activities ‘process oriented’, but he simply asked them to write the summary notes based on the
given information. Furthermore, he didn’t give feedback to the students’ work. As the teacher didn’t give
sufficient time to practice writing as a process, the process approach was not utilized to these writing tasks in
this section.

Classroom Observation 3

The classroom observation was held on Monday,24/02/2016 in the second period afternoon shift. This
is the third observation of teacher 1 in grade 12, section E. The room was neither clean nor proportioned to the
number of the students of the section. The total numbers of the students in the classroom was 72. From these, 38
of them were male students, and the rest of the 34 were females.

As most of the windows were broken, students were looking at people moving outside the classroom
and being disturbed. In addition, electric lights were not totally working in the classroom so that the classroom
was not bright enough. The teacher arrived at the classroom three minutes later than the right time of the class
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start. The researcher entered the classroom as soon as the observed teacher had entered the classroom, and then
the observer sat down at the back side of the classroom. As soon as the teacher entered the classroom, he called
on one of the students and ordered him to clean the blackboard, and asked the students to take their exercise
books out. Most of the students were sitting being four in one desk, and the desks were arranged in four rows,
and there were 5 desks in each row.

Report of Class Room Observation of teacher 1: observation 3

The teacher greeted the students as soon as he entered in to the classroom as usual. The teacher had a
lesson plan, and he revised the previous lesson in short for about three to four minutes before he started the
lesson of that day. The lesson of the day was on the topic “write a business letter to the managing director
about fair trade” on page 145. He explained the objectives of the lesson but didn’t use brain storming activities
about the lesson. The short note he gave as an input for the students had no sufficient details. He didn’t give any
examples to the students about the topic to indicate them how to write on the given topic. Moreover, he didn’t
give sufficient time to draft, revise, edit and final writing as the period was completed before the students
finished their writing practice. He didn’t only provide the students with context to make the lesson clear but also
didn’t encourage them to focus on meaning. The activities were given to a group of 4 students each. The given
activities were designed in line with solving the students’ problems of real life situations because writing a
business letter is one of the essential writing activities of real life situations. However, as the teacher didn’t give
them sufficient time to practice the writing as a process, he didn’t attempt to make the writing activities ‘process
approach oriented’, but he simply asked them to writea business letter to the managing director about fair trade.
As the period was completed without summarizing the lesson, the teacher didn’t give feedback to what the
students wrote.

To summarize, the researcher observed teacher-1 in three different sections and periods, as the teacher
was not able to encourage the students to focus on meaning, and he didn’t give sufficient time to practice
writing as a process, the teacher was not able to apply process approach of teaching writing rather he used a
product approach.

Classroom Observations of Teacher 2:Classroom Observation 1

The classroom observation was held on Thursday,20/02/2016 in the fourth period morning shift.The
observed teacher has B.Ed degree in English from Mekelle University in 2000 E.C. Before he graduated in
degree program, he was a diploma holder for 8 years. He has six years teaching experience at Angacha
Secondary and Preparatory School. Before he moved to Angacha he had been teaching English for 10 years in
different woredas and schools. Totally he has 16 years experience of teaching English. The classroom observed
was 12B and the total number of the students in the class was 67. Among these, 43 of them were male students,
and the rest of 24 were females. Since the classroom size was not proportioned to the number of the students,
the classroom was so hot that the students were not learning in a relaxed manner. The desks and the benches
were fixed to each other and four students were sitting on most of them. The desks were put in four rows, and
there were 5 desks in each row. The classroom was clean but very crowded. The discussions of the results were
presented as follow:

Report of Class Room Observation of teacher 2: observation 1

The observed teacher greeted the students as soon as he entered in to the classroom. The teacher had no
lesson plan, and didn’t revise the previous lesson before he moved to the lesson of the day. The lesson of the day
was on the topic “write a profile of a company or an occupation you would like to work” on page 161. He
didn’t explain the objectives of the lesson but used some brain storming activities to activate the students’
background knowledge about the lesson, and he gave short note as an input to the students to give some clue
about writing the profile. He gave some examples to the students in his input session to show them direction
about what they were to write. Moreover, he tried to motivate the students to actively practice in the writing
activities.

However he couldn’t give sufficient time to draft, revise, edit and final writing, and meaningful
contexts were not provided to the students to clarify the lesson; moreover, the students were not encouraged to
focus on meaning.

The activities were given to a group of 4 students each. The given activities, of course, were problem-
solving activities of the real world life because writing a profile of a company or an occupation someone would
like to work is what the students are required to do in their real life situations. No attempt was made by the
teacher to make the writing activities ‘process oriented’. Furthermore, as there was no sufficient time to practice
the writing as a process, the students were not able to complete writing the profile they were asked to write, and
the teacher didn’t give them feedback to their work, and as a result, the process approach was not utilized to
the writing tasks in this section.
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Classroom Observation 2

The classroom observation was held on Tuesday, 12/02/2016 in the third period morning shift. This is
the second observation of teacher 2 in grade 12, section D. The room was neither clean nor proportioned to the
number of the students of the section. The total number of the students in the classroom was 72. From these, 38
of them were male students, and the rest of the 34 were females.

As most of the windows were broken, students were looking at people moving outside the classroom
and were not paying much attention to what the teacher was saying. In addition, electric lights were not totally
working in the classroom. The teacher arrived at the classroom three minutes later than the right time of the
class start. The researcher entered the classroom after the observed teacher had entered the classroom, and then
the observer sat down at the back side of the classroom as usual. As soon as the teacher entered in to the
classroom, he called on one of the students and ordered him to clean the blackboard, and then asked the students
to take out their exercise books. Most of the students were sitting being four on one desk, and the desks were
arranged in four rows, and there were 5 desks in each row

Report of Class Room Observation of teacher 2: observation 2

The observed teacher entered in to the classroom and started the lesson of the day without greeting the
students. As he had no lesson plan, he was not able to revise the previous lesson. The lesson of the day was on
the topic “put different parts of formal letter in order” on page 166. He said nothing about the objectives of
the lesson but used brain storming activities about the lesson. He didn’t give any note as an input for what the
students were going to write. However, he gave some examples to the students about how to put different parts
of formal letter in order, but he didn’t motivate the students to generate their ideas for their writing.

The observed teacher didn’t give sufficient time to write, revise, edit and final draft of their writing.
Moreover, he didn’t provide the students with meaningful contexts to make the lesson clear, and he failed to
encouraged them to focus on meaning rather he ordered them to put parts of formal letter in order.

The activities were given in groups of 4 students each. The given activities, however, were not
problem-solving activities of the real world because putting parts of a letter doesn’t solve any problem of the
real world life.

Finally, the teacher has made no attempt to make writing activities ‘process oriented’. He was not able
to check the students’ final work, and failed to give them feedback. Therefore, the teacher in this section didn’t
teach the writing tasks in relation to process approach to teaching writing.

Classroom Observation 3

The classroom observation was held on Friday, 22/02/2016 in the second period morning shift. This is
the third observation of teacher 2 in grade 12, section D, and this is the second time to observe this teacher in
this section. The room was clean by the time of the second observation; however, it was crowded and not
proportioned to the number of the students learning in the section. The total number of the students in the
classroom was 72. From these, 38 of them were male students, and the rest of the 34 were females.

The teacher arrived at the classroom at the right time of the class start. The researcher entered in to the
classroom as soon as the observed teacher had entered, and then the observer sat down at the back side of the
classroom as usual. As soon as the teacher entered in to the classroom, he called on one of the students (a female
student) and ordered her to clean the blackboard. Then, he ordered the students to take their exercise books out.
Most of the students were sitting being four in one desk, and the desks were arranged in four rows, and there
were 5 fixed desks in each row

Report of Class Room Observation of teacher 2: observation 3

As the teacher entered in to the classroom and had the blackboard cleaned, he introduced the lesson of
the day. However, he had no lesson plan, and didn’t revise the previous lesson. The topic of the lesson was
about “writing a report on a situation to be changed” on page 200. He didn’t explain the objectives of the
lesson but used some brain storming activities about the lesson. The students were not given any note about the
topic they were going to write, and they were given no examples about how to write a report on a situation to be
changed. Furthermore, the students were not motivated to write the report, and sufficient time was not given to
them to practice the writing as a process using different stages of process writing such as drafting, revising,
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editing and final writing. They were not provided with meaningful contexts to make the lesson clear, and they
were also not encouraged to focus on meaning.

The activities were given in pairs and they were designed to solve the students’ real life problem
because ‘writing a report’ on different things is directly related to the students’ real world life. However, the
teacher made no attempted to make the writing activities ‘process oriented’, and the students’ final work was not
checked, and feedback was not given by the teacher.

To sum up, the researcher observed teacher-2 in two sections for three different periods, the
observation result indicated that the teacher couldn’t encourage the students to go through different stages of
writing, and he was not able to provide them with meaningful contexts to make the lesson clear. Furthermore, he
did not encourage them to focus on meaning. Accordingly, the approach to which the teacher was using to teach
writing tasks was not process approach of teaching writing.

Classroom Observations of Teacher 3: Classroom Observation 1

The classroom observation was held on Wednesday, 19/02/2016 in the third period morning shift. This
is the third observed teacher, and he is MA Graduate in Teaching English as a Foreign Language (TEFL) from
Wolaita University in 2007EC. Before he graduated in MA program, he was B.Ed degree holder for 9 years. He
has five years teaching experience at Angacha Secondary and Preparatory School. Before he moved to Angacha,
he had taught for 5 years in different schools. Totally he has 11- year teaching experience of the English
language. The classroom observed was 12F and the total numbers of the students in the class were 66. Among
these, 42 of them were male students, and the rest of 24 were females. The desks and the benches were fixed to
each other, and four students were sitting on most of the benches. The desks were put in four rows. In each row
there were 5 desks. The classroom was clean but crowded because of the large size of the students. The
discussions of the results were presented as follow:
Report of Class Room Observation of teacher 3: observation 1

As soon as the observed teacher entered in to the classroom, he greeted the class before he started the
lesson of the day. He had lesson plan, and revised the previous lesson in short within four minutes. The lesson
of the day was on the topic “Write a description about the Haiti earthquake” on page 227. He explained the
objectives of the lesson and used brain storming activities to activate the students about the lesson. He gave
short note to the students about how to write the description about the Haiti earthquake and gave them some
examples of descriptive writing. Moreover, he motivated the students to generate ideas for their writing and
encouraged them to learn writing through writing.

However, he failed to give the students sufficient time to draft, revise, edit and final writing. The
students were not provided with meaningful contexts so that the lesson was not clear to them, and they were not
encouraged to focus on meaning.

The activities were given in groups of 4 students each. The given topic, however, was not intended to
solve the students’ problems of the real world life because writing a description about the Haiti earthquake is not
considered to solve any problem of the real world life of the students through writing. In addition, the ‘Haiti
earthquake’ is not familiar to most of the students, so it was not interesting topic to most of the students.

Finally, the teacher made no attempted to make writing activities ‘process oriented’. Furthermore, He
didn’t check the students’ final work, and he also failed to give them feedback. Therefore, the way the teacher
had used to teach the writing tasks was not the process approach of teaching writing.

Classroom Observation 2

The classroom observation was held on Tuesday, 12/03/2016 in the first period morning shift.

This was the second observation of teacher-3 in grade 12, section F, and this was the second time to
observe this teacher in the same section. The room was clean by the time of the observation; however, it was
crowded and not proportioned to the number of the students learning in the section. The total numbers of the
students in the classroom were 66. From these, 42 of them were male students, and the rest of the 24 were
females.

The teacher arrived at the classroom thee minutes later than the right time of the class start. The
researcher entered in to the classroom together with the observed teacher to follow up the teacher’s activity from
the beginning of the lesson, and then the he sat down at the back side of the classroom as usual. As soon as the
teacher entered in to the classroom, he cleaned the blackboard himself, and then, he ordered the students to take
out their exercise books. The discussion of result of the observation is reported as follow:

Report of Class Room Observation of teacher 3: observation 2
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The observed teacher arrived at the classroom three minutes later than the right time of the class start,

and he had no time to greet the class so that he directly rushed to the lesson of the day. Although he had a lesson
plan, he didn’t revise the previous lesson because he had no time to do so.
The lesson of the day was on the topic “Write about worldwide deaths due to earthquake, incidents of
terrorism, and road traffic fatalities” on page 229. He explained the objectives of the lesson and used brain
storming activities to help the students elicit what they know about the topic. He gave a short note to the
students about the topic “worldwide deaths” because of the reasons mentioned above. The teacher tried to
motivate the students to elicit ideas for their writing and told them that writing can only be developed through
writing.

Even though, he gave them about 25 minutes to practice different stages of writing, the given time was
not sufficient to practice each stage of process writing. The teacher couldn’t provide the students with
meaningful contexts to clarify the lesson because the given topic seems to be difficult to contextualize it;
however, he encouraged them to practice the writing activities focusing on meaning rather than on form.

The activities were given in pairs but the given topic was not designed in line with solving the
students’ problems of the real world life because writing about worldwide deaths due to earthquake, incidents of
terrorism, and road traffic fatalities is not considered to solve problems of the real world life of the students
through writing.

Finally, the teacher tried to make considerable attempt to make the writing activities ‘process oriented’
because he gave relatively sufficient time for practice and also encouraged the students to focus on meaning.
However, he didn’t check the students’ final work because of time and large number of the students, and
furthermore, he didn’t give them feedback. Although the teacher attempted to make the writing tasks process
oriented, because of an inappropriate nature of the given task and the shortage of time, the writing task was not
practiced in line with the process approach of teaching writing.

Classroom Observation 3
The classroom observation was held on Tuesday,26/03/2016 in the second period afternoon shift.

This was the third observation of teacher-3 in grade 12, and the observation was conducted in section
G. The room was clean by the time of observation; however, it was crowded. Unlike the other sections, the
number of desks in this classroom was proportioned to the number of the students learning in the section. The
total numbers of the students in the classroom were 72. From these, 39 of them were male students, and the rest
of the 33 were females.

The teacher arrived at the classroom two minutes earlier than the right time of the class start. The
researcher entered in to the classroom immediately after the arrival of the observed teacher, and sat down at the
back side of the classroom as it was the right position to observe the activities of both the teacher and the
students. As soon as the teacher entered in to the classroom, he ordered one of the students who were sitting on
the desk of the front row to clean the blackboard. Then, he ordered the students to take their exercise books out.
All of the students were sitting being three in one desk, and the desks were arranged in four rows, and there
were 6 fixed desks in each row. Although the number of the students was crowded, unlike the other sections,
students in this section were relaxed because only three students were sitting on each of the desks.

Report of Class Room Observation of teacher 3: observation 3

This time the observed teacher was so punctual that he arrived at the classroom three minutes earlier
than the right time of the class start; as soon as he entered in to the classroom, he greeted the students before he
rushed to the lesson of the day. He had a lesson plan, and he revised the previous lesson in short.

The lesson of the day was on the topic “Write a review of a talk show” on page 256. He explained the
objectives of the lesson and used brain storming activities to help the students elicit what they knew about the
topic. He gave a short note to the students about how to writea review of a talk show, and motivated them to
develop writing through writing and advised them to generate ideas for their writing.

However, he didn’t give them sufficient time to practice each of the stages of process writing. The
teacher couldn’t provide the students with meaningful contexts to clarify the lesson; similarly, he didn’t
encourage them to practice the writing activities focusing on meaning rather than on form.

The activities were given in groups of 4 students but the given topic was not designed in line with
solving the students’ real life problems of the world because writing a ‘review of a talk show’ needs a field of
specialization on critical appraisal but it is not related to real life situation of the students. Finally, as the teacher
didn’t give sufficient time for practice and didn’t encourage the students to focus on meaning, he failed to make
the writing activities ‘process oriented’. Moreover, he didn’t check and give feedback to the students’ final
written work. As a result, the writing task was not practiced in line with the process approach of teaching
writing.
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To summarize the observation session of teacher-3, the researcher observed the class activities of this
teacher in two sections for three different periods. As he failed to encourage the students to focus on meaning
rather than on form, and he didn’t give them sufficient time to practice different stages of writing, together with
less interest of the students to practice writing as a process, the approach to which the teacher was using to teach
writing tasks was product approach of teaching writing and not the process one.

VI. CONCLUSIONS AND RECOMMENDATIONS

The general objective of this study was to evaluate the writing tasks designed in Grade-12 ETB and
teachers’ perception about the design of the writing tasks, together with implementation of the tasks in the
classroom in relation to process approach to teaching writing at Angacha Secondary and Preparatory School.
Conclusions

As to the data obtained from the task evaluation checklist, most of the writing tasks have strong sides
which indicate the suitability of the writing tasks to practice process approach of teaching writing; however,
some of them were not designed in the way they promote writing as a process. When the objectives of the
writing tasks are seen, most of them were designed in the way they can be achieved as a process, but some of
them were very short and lack clarity.

As the researcher examined the correspondence between the writing tasks and the aim of the language
curriculum, most of the objectives of the writing tasks have logical correspondence to theaim of the language
teaching program in promoting communication.

When generally seen, most of the writing tasks were designed in line with the interest of the students,
but some of them were designed with less concern to the students’ interest.

The arrangement of the contents of the writing tasks were not in harmony with the principle of teaching
from simple to complex or known to unknown. In addition, equal emphasis was not given to writing tasks
compared to other tasks so that sufficient writing tasks were not designed to practice writing as a process.

On the other hand, most of the writing tasks have authentic nature and considered to foster process
approach of writing. The writing tasks designed in the textbook were different to one other so that variety of
tasks were designed, and they are considered to have positive influence of maintaining the students' interest and
promoting process writing.

Adequate illustrations were built up to the writing tasks which were able to provide additional
information about them. Moreover, most of the writing tasks were convenient to pair/group learning with regard
to process approach of teaching writing, and they were also convenient to solving the students’ problems of the
real life situation though writing such as Letter Writing, Report Writing, Essay Writing, and Summary Writing.

On the basis of the results obtained from the interviews conducted with the selected English language
teachers about their perception of the design of the writing tasks of grade 12 English textbook in relation to
process approach to teaching writing, most of the interviewees agreed that most of the writing tasks were
designed in relation to the precepts of process approach of teaching writing. However, as to the interviewees,
some of them were not designed in the way they were suitable to practice different stages of process writing.

Since most of the writing tasks were taken from magazine articles and newspapers they have authentic
nature. In relation to the teachers’ role in teaching writing, all of the respondents said that a teacher has a leading
and facilitating role in teaching writing as a process. They added that it is the teacher who is responsible to show
the direction of different stages of the writing process. The majority of the respondents agreed that the writing
tasks were designed in the way they promote communication so that they were design in line with process
approach to teaching writing. In addition, most of the respondents agreed that the writing tasks of grade 12 ETB
were designed in the way they are convenient to practice in pairs or groups.

As to the respondents, large number of the student in the classroom, shortage of time for practice, and
lack of interest of the students were some of the difficulties that were influencing teaching writing as a process.

Majority of the respondents said that the writing tasks designed in grade 12ETB were not feasible for
independent learning so that they need to be practiced under the guidance of teachers. This indicates that the
writing tasks were designed in the way they promote writing as a process because, as to the respondents, process
writing necessarily needs a teacher to show the direction of different stages of process writing.

Finally, the results obtained from the classroom observation concerning the actual practices/
implementation of the writing tasks indicated the following results.
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The researcher observed three selected teachers to watch over their classroom activities while they
were teaching writing lessons in different sections and periods. The observation result showed that some of the
observed teachers had no lesson plan and preparation at all. Therefore, they were not ready to teach the writing
tasks as a process. Most of them, however, had lesson plan and preparation but they couldn’t make the lessons
process oriented. Furthermore, they didn’t check the students’ final work, and failed to give them feedback.

As to the observation result, shortage of time to practice writing as a process, teachers’ less
encouragement of the students to practice different stages of process writing, teachers inability to provide with
meaningful contexts to make the lesson clear, less interest of the students to practice different stages of writing
which are used in process approach of writing, and large class size and lack of conducive classroom
environment were some of the challenges of teaching writing as a process.

Finally, although most of the writing tasks were designed in relation to precepts of process approach of
teaching writing, they were not being practiced or implemented in line with the process approach.

VIl. RECOMMENDATIONS

Based on the discussion of results obtained through data gathering tools and conclusions, the researchers

forwarded the following recommendations:

e Some of the objectives of the writing tasks lack clarity, and moreover, from the total number of 12 units of
grade 12 ETB, four of them had no objectives at all. As this was one of the challenges of practicing writing
as a process, the textbook writers should give attention and revise the objectives to avoid this defect of the
writing tasks.

e As some of the writing tasks were not designed in line with the students interest and were not designed in
the way they solve the student’ real life problem, due attention should be given by the textbook writers to
match the writing tasks considering the interest of students.

e Some of the instructions of the writing tasks were less clear to understand so that it was difficult to the
students to practice different stages of process writing. Therefore, textbook writers should also give due
attention to make the instructions clearer.

e The result analysis of the interview indicated that most of the teachers were not encouraging their students
to practice writing as a process. As a result, the process approach of teaching writing was not being
implemented almost in all of the writing classes. This indicates that English teachers should think of the
problem and take responsibility to implement writing as a process.

e As the classroom observation result indicated, most of the classrooms in the school were not balanced with
the number of the students, so the school administration should think of the problem and find out a solution
and take the remedial action of balancing the number of students to the size of the classrooms.

o Finally, almost all of the observed teachers failed to teach the writing tasks in relation to the precepts of
process approach of teaching writing. Therefore, the concerning body should take responsibility of giving
additional training to the teachers who teach English as a foreign language on how to teach writing as a
process.
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